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Module Aims

e Todemonstrate a critical understanding of the value of mentoring/coaching to develop
and improve professional practice;

e To explore the value and purpose of peer observation of learning and teaching to
develop and improve professional practice;

e To reflect critically on good teaching practice;

e Toidentify the potential impact of professional development through coaching and/or
mentoring and classroom observation on raising standards and improving pedagogy
that will enhance the quality of learning and teaching through advance professional
activity.

Intended Learning Outcomes

Key skills for employability

KS1 Written, oral and media communication skills

KS2 Leadership, team working and networking skills

KS3 Opportunity, creativity and problem solving skills

KS4 Information technology skills and digital literacy

KS5 Information management skills

KS6 Research skills

KS7 Intercultural and sustainability skills

KS8 Career management skills

KS9 Learning to learn (managing personal and professional development, self-
management)

KS10 Numeracy

At the end of this module, students will be able to Key Skills

KS1 KS2

Analyse critically and reflect on the application of theoretical
1 | models relating to mentoring/coaching and observation to KS3 KS6

practical context.

KS1 KS4
Identify key characteristics associated with the role of
2 coach/mentor. KS7 KS8
KS5 KS6
3 Justify the procedures for the effective observation of learning KS9
and teaching.
KS2 KS8

4 Critically examine the attributes and skills of effective learning
and teaching. KS5 KS9
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Evaluate critically the use of peer mentoring/coaching as a
method for raising standards and improving pedagogy that
will enhance the quality of learning and teaching across an
organisation

KS2

KS8

KS5

KS9

Transferable skills and other attributes

learning;
Analyse the application of theory to practice;

Work collaboratively with others to develop and improve professional practice;
Demonstrate creative and innovative approaches to professional learning;
Develop reflective practice to enhance the quality of learning opportunities;
Apply communication and interpersonal skills to support and improve professional

Respond flexibly to the needs of individuals and others in supporting professional
learning; Demonstrate autonomy in professional practice.

Derogations

None
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Indicative assessment:

Assessment One (Case Study 60%):

Initiate the mentoring of a professional colleague or new member of staff against a
negotiated ‘need’ over a period of three sessions. At least one of the sessions will involve a
direct observation. Record the process and evaluate the effectiveness of the model (s)
adopted and strategies employed. Critically review the use of coaching/mentoring and
classroom observation structures/policies within own context drawing on the experience
gained and current literature in the field.

Assessment Two (Reflective Practice 40%): As a result of drawing on the experience
gained from the case study and current literature in the field, learners will have the
opportunity through a reflective commentary, to implement their knowledge and
understanding in a practical setting (own context). This will be demonstrated by considering
the ways in which the use of peer mentoring/coaching could be a viable method for raising
standards and improving pedagogy that will enhance the quality of learning and teaching
across their own organisation.

Assessment (L)i?g:)inmges to | Type of assessment Weighting | Duration E/Vord .coluntt.f
o or equivalent |

number be met (%) (if exam) appropriate)

1 1-4 Case Study 60% 4,000

2 5 Reflective Practice 40% 2,000

Learning and Teaching Strategies:

The module will be delivered using an interactive, reflective approach drawing upon the
experience of participants. The strategies adopted will include tutor directed sessions,
workshops, simulation, video clips, virtual learning environment, seminars and supported self-
study based on the use of coaching and/or mentoring systems and observation processes in
a range of contexts.

Syllabus outline:

Ethical issues associated with coaching/mentoring and observations;

Models of coaching and mentoring;

Models associated with effective observation of learning and teaching;

Effective communication;

Constructive feedback;

Attributes of effective learning and teaching;

Supporting Development of others;

Purpose of observation including developmental, performance management and peer
systems;

Characteristics of effective observations — a systematic and process structure including pre
and post meetings, target setting, and the value of a cyclical approach;

Evaluating effective learning and teaching;

Skills for observers;

Evaluating the observation process.
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